IV. Evaluation:
What is this? Teaching and learning in schools is ‘driven” by what is measured. Safe and civil
schools measure the social, emotional, ethical and civic as well as “academic” aspects of
school life. In addition to measuring school climate and state indicators (e.g. discipline
referrals) educators have an opportunity to consider how to measure student social,
emotional and civic learning.
Why is it important? What is measured is “what counts”. Comprehensive school safety
efforts—by definition—need to recognize the social, emotional, ethical and civic as well as
academic dimensions of school life. This data provides invaluable information for school
leadership teams to monitor and improve school climate. In addition, comprehensive school
climate assessment is a powerful strategy to recognize student, parent and school personnel
“voice” and build authentic learning communities.
Common barriers:
 School leaders believe that they do not have time to measure anything other than the
three spheres that are now required: reading and math scores and physical violence
incidents.
 School leaders use “home grown” school climate surveys that are not reliable or
valid.
 School leaders do not understand how to use these assessments as a method to build
authentic learning communities as well as how to (1) understand SEE findings; (2)
“dig deeper” (3) prioritize goals and (4) collaboratively develop an action plan.
Key learning’s that staff need to understand and be able to do:
Learning objectives
• To consider the advantages and disadvantages of your school’s current
measurement efforts.
• To learn about the range of tools/measures that school can use to measure
school climate
• To learn about how school climate measurement can be used as an organizing
process to promote safe and civil schools as well as social, emotional, ethical and
academic learning.
• To learn about the five stages of the school climate improvement process.
• To learn how to develop an SEE team to oversee this function. How are these
teams chosen and trained?
Tasks that need to be considered to actualize this process:
Reflecting and raising awareness about:
 Current school assessments: What is measured? Why? Strengths and limitations?
 The power of “measurement” in our lives as educators, students and parents.
 How do we “know” what we think we know?
 “Readiness” and the series of important steps that school leadership teams need to
consider making evaluation a useful process.
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Critically evaluating resources and making recommendations about:
 To learn about the range of ways that school climate can be evaluated: focus groups;
surveys; observational methods.
 To learn about how to use school climate findings as a spring board for community
building and SEE action planning: (1) fostering understanding about school climate
(or other social, emotional, ethical and civic) assessment findings; (2) “digging
deeper” to more fully understand school climate findings; (3) prioritizing goals; and,
(4) action planning.
 Evidence based instructional and systemic programmatic efforts (U.S. Department
of Education; CEP; CASEL: Blueprints, University of Colorado).
 Case study resources: learning from other practitioners’ experiences (common
barriers, solutions, best practices).
 To learn about the five stages of the school climate improvement process in the
following ways: What is each stage? Why is it important? Common barriers? Tasks?
Indicators of success.
Skill building:
 To be able to read school climate reports and lead groups through the process (1)
understanding about school climate (or other social, emotional, ethical and civic)
assessment findings; (2) “digging deeper” to more fully understand school climate
findings; (3) prioritizing goals; and, (4) action planning.
 Being able to engage school and parent leaders to foster high parent participation in
school climate assessments.
 Being able to learn and teach with other “evaluation coordinators” (in person and via
the internet) to share common barriers, solutions and best practices.
Indicators that a school is successfully focusing on this goal and related methods: That your
school is working to measure the SEE as well as academic dimensions of school life in
comprehensive and scientifically sound ways. And, that your school has a leadership team
that understands how to (1) further ‘readiness’ for evaluation, (2) establish a “no fault”
framework, and, (3) to use evaluation findings to further understanding, “digging deeper’,
prioritizing and action planning.
How to measure it – Recommendations: The school is or is not measuring the SEE aspects
of school life.
Additional Resources: We have listed some resources in the text above. Here are additional
resources that may be helpful. Please let us know what other resources you have found
helpful and would like us to share with other educators (jonathancohen@csee.net)
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